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ABSTRACT

This thesis presents four activities that motivated my students in a public High
School in a small city in Mexico to learn by inviting them be active participants in
their language learning process. Added to the regular classroom work, these
activities encouraged everyone to make an extra effort. Students had the
opportunity to shine and to comprehend that they each have a greater potential
for learning. Students gained another perspective about learning English. They
were given the opportunity to enrich their experience not only in speaking
English, but in applying their efforts to new challenges. They did so by writing
and performing skits not only in class and on stage but also by preparing and
editing written pieces for a magazine. Doing all these activities let students know
that they could shine in different ways by developing a positive attitude and
feeling self confident about their studies.
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CHAPTER ONE
INTRODUCTION

This thesis will describe part of the work that I did during my last two years
teaching English as a Second Language in a public High School in a small city in
Mexico. The information presented herein stems from my own personal
knowledge and experiences as a high school teacher. I have written this thesis to
share my findings with other language teachers who have the common goal of
motivating students to learn a second language following a required program and
who therefore do something additional to help students realize their potential to
learn.

I selected this topic thinking about my professional surroundings that require
quite a struggle. One reason I struggle is because the teaching environment at
my school is not completely conducive to learning. My students do not see
English as a practical subject. Some of them have relatives who have been living
in the United States for many years without needing to speak English at all. They
have stated that they have been working and raising a family without English
skills. When I hear these statements, I become discouraged but motivated and
challenged as their teacher since I realized that if they learn English, they will
increase their incomes and have better opportunities to get better jobs or a better
education. They might even consider living and working out side of Mexico.
1

Therefore, my main teaching goal has always been to enable my students to
learn another language, not only as a subject, but also as a language that might
let them have another vision of the world with more self assurance, more
responsibility, and capability at work and in raising better families and
constructing a better society.

I have always been interested in learning about other cultures and enjoyed the
process of learning to communicate in another language; therefore I was self
motivated and willing to work hard. As a teacher I quickly realized that this has
not been the case for the majority of my students. All these young people have
varied interest levels. They study this subject because they are required to take
English I, II, and III the first three semesters. They could take an English
Translation Workshop in the fifth semester as an elective course, but this
depends on their future interest in getting into the university. This course is
required to be admitted into the university in this State.

This thesis is about my students’ thoughts and interests, my thoughts and
teaching practices. I show the work that I do with my students and my
observations about students growing up in the same town where I was born and
have been teaching all my life. As Palmer states, “We teach who we are” (Palmer
1998, 1). This thesis therefore is about me as a person and as a teacher creating
an environment that engages my students in learning and trying to motivate them
to participate in their own educational process.
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Chapter two explores the ways in which I work to establish a positive atmosphere
for language learning both Spanish and English while comparing customs and
making presentations. These activities make students feel part of the both
nearby and faraway world of the United States that they call the “Other Side”,
United States, or “The North” because they constantly compare Mexican
customs with American ones. This chapter also looks at ways I engage my
students in the language learning process by sharing my love of the English
language and culture with them through hands-on experiences.

Chapter three shows how I engaged my students in learning useful English every
class. I was using Community Language Learning (CLL) teaching practices
during the semester, although I didn’t exclusively teach with this method. I
dedicated fifteen to twenty minutes in every class teaching students what they
wanted to learn about English, and challenge them speak in English. Their
interests were very varied and sometimes it was difficult to keep order in the
classroom when doing the activity because all students wanted to express
themselves at the same time. They all wished to participate at the same time.

Chapter four begins with the necessity and the ways to motivate students to write
and to improve their class writing assignments. I thought about how students
could demonstrate their writing abilities in English. Students first presented these
writing pieces to the class by reading them aloud. I then read them for the
purposes of grading. Going beyond this, I decided that these papers could be
shown to students and the community. These papers proved to be important to
3

many people. This chapter shows how the students came to realize the
importance of preparing drafts, editing articles and composing the parts of the
TIC TAC annual school magazine, particularly the first English edition.

Chapter five is about the opportunity that students had to celebrate the end of the
semester and the Christmas season with activities that let them demonstrate that
they are able to speak in front of other people besides their own classmates.
English Christmas Festival was the last activity of the semester in which students
enjoyed a fun time with the language and which gave each student a chance to
shine. They selected what they wanted to do in the Festival and how to do it. I
also had to manage the classes adequately using strategies, so that three or four
groups could be mixed together using a cooperative learning framework.

Finally, in the conclusion I highlight the areas that have been most critical in
learning to motivate my students.
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CHAPTER TWO
A CUSTOMS COMPARISON

A comparison of American customs to my students’ customs was an activity that
helped to motivate students to be participants in their own language learning
process. I use this activity in the English Translation Workshop in the fifth
semester. It took approximately twenty hours of class time during the semester.
This activity was selected because this class is an elective and the students take
it depending on what they are going to study. Some of them are not very pleased
to take the class; others are present only because they have to study it.

I added these particular objectives to my lesson plan:
1. At the end of the semester my students will want to know more about
American Customs.
2. Students will have an appropriate atmosphere where they are immersed in
the American culture as much as possible within this learning
environment.

I started the class following the official program and let the students know that all
the translation work should be done in class in order for me to be able to help
them when they need it. When students began to do translations of different
topics one student asked me why I thought that English was important to learn
5

and why I liked English and the culture. I responded by suggesting that students
could be more acquainted with American customs thus learn more about the
lives of their relatives who live there. Students selected the topic of American
Customs and we began working on it. I began the classes by talking with the
students and figuring out what they would like to work on.

I initiated brainstorming sessions, and individual discussions with each student in
order to decide or figure out how the students and I could work in the class in this
topic and engage everyone who wanted to work on it. This helped me to prepare
myself and bring library materials like books, magazines and photographs in
order to help students do their research. I talked with some of the professors who
students could also consult and ask questions to about American Customs.

I then established the way we were going to work and the rules that we needed
to follow to keep things under control during the process. Each student had to
bring a dictionary as a requisite to be in class as well as to attend all the classes
and they needed to let me know where they were in their work each class. After
the third class, students began to get excited about the topics that had been
selected. They did however struggle many times in the process because the
vocabulary was completely different from what they had been learning before.
This became a challenge for all of them. Observing on them I noted that a safe
comfortable environment motivates students to learn by giving them a sense of
security that allows them to take risks, and this was happening during the
classes. I also noticed that the students did not work in isolation. For example,
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when I was busy with one student and another one needed help, they asked for
or offered their classmates help, so this became collaborative work. They learned
from each other.

Students selected topics like visiting the Statue of Liberty, The High Five,
Honoring Martin Luther King’s Birthday, Baseball Games, Independence Parade
July 4th etc. because some of them knew about these topics and others had
heard about them from their relatives. I suggested that they could make the final
assignment of the course using these materials to make an oral presentation.
Students were interested and began to work immediately. Another student
suggested each classmate could make a comparison between the American
Custom they had researched and the Mexican Custom they had written about.
They were all in agreement about this as the second part of their assignment.
Here it was the time to add another objective to my activity.
3. Students will compare American Customs with Mexican Customs and
know more about both cultures.

I realized how important the role of the teacher is in guiding students to focus on
the exact point of what they need to do to delve into their research and tasks. It
was very clear to me that I was moving through the Experiential Cycle with the
learners making descriptions, participating, making interpretations and
responding (Moran 2001, 19). This made me feel that all the students in class,
including me as the teacher, were completely involved in the process. Reading
Teaching Culture from Pat Moran (2001) helped me to understand the process
7

that I went through in order to teach culture and to gain cooperative student
support by going deeper into this process of group learning.

When students finished their translations, I asked them to make presentations in
order to let the other students see their work and to learn from it. At first, they
were not very happy about my suggestion, but they asked if they could do it as
they wanted to do it. I say yes, and we began to do the scheduling for the
presentations.

The first day of the presentations, the three students who were going to present
showed up on time, and I was worried about this. After 10 minutes those
students came and began their presentations. The first American Custom was
presented in English and then a student compared a Mexican Custom with an
English one, and the other two continued. It was a very nice surprise for me and
for the other students that they did very well. It was a very exciting moment and
this was a big motivation for the next presentations. Students wanted to bring
cameras and to film the next presentations. All the students presented their work
and they did it proudly. They felt that they knew something more about America,
details that they hadn’t known before. Some of the students in the reflection time
expressed that they had learned about America in a deeper way because before
they had known something but only superficially. They also said that they had
learned more about their own customs and they realized the importance of small
details of their own culture and customs. They also said that they understood
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why I liked English and they learned to appreciate more about America and the
English language. They felt that Mexicans are as important as American are.

All this work in my classes made me think of how easy it is to let students know
that they have a great potential to learn, and that as teachers we can devise
ways for students to learn. I became passionate about this topic and the results
of this activity. Every semester has its own surprises but this particular one was
filled with them as we worked on this activity.
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CHAPTER THREE

COMMUNITY LANGUAGE LEARNING PRACTICES

Engaging my students to learn English is my challenge every class. One of the
most difficult things is to require students to speak in English even when just
reading or asking for something. They are always shy and they never want to
talk. A strategy to use in class came to me while observing my students’ needs
and thinking of how it could be easier to make them speak. Thinking about
Community Language Learning practices and procedures I thought of ways to
apply them while also meeting the requirements of the official curriculum. I have
to teach my class in the regular in order to follow the official program yet I was
able to make some changes in the lesson plan leaving 15 to 20 minutes free to
do this CLL-type practice. I began this practice in the first class: after the roll call I
asked two or three students what they would like to say in English, and I
translated it and wrote it down on a piece of paper. We repeated it several times.
I left the written sentences on the piece of paper taped on the board the entire
class time.

The next class I began by reminding them of the sentences in Spanish and in
English that they had learned the class before. The students who had said the
sentences last class wrote them up on the board. We repeated them again. They
10

were surprised that they were able to learn and remember the sentences so
easily. We continued in this way every class. As the semester progressed they
became more and more interested.

These students began to ask a lot of questions and they wanted to participate by
generating new sentences to write on the board and read aloud. Some of them
were doing this without paying attention to classroom order or any clear intention:
it seemed like a joke to them. It was the time to establish and remember the rules
of discipline to follow in the class. The students must be respectful of themselves.
I will not allow them to speak negatively about anyone in my presence including
themselves. Students must be respectful to each other. They may not say unkind
names or make fun of each other. They must respect the teacher in the room. I
reminded them that there are positions of authority that demand respect despite
likes and dislikes or whether or not they like the person who holds the position.
Sometimes this seems to be a social norm that has been lost in these new
generations. The last rule for students in my classroom is that they must respect
our environment. And the last one for me that I have always remembered myself
is not to say “no” in class. I can use many other words instead of that one. I
learned this at the School for International Training during my graduate studies.
Rather than tell students not to do something, I would tell them what to do.

How I worked in the next classes as the students began to select better
sentences to say in English.
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Because we spoke both Spanish and English in a typical class session, the
reason for using English was very clear for the students. I was working with
principle number ten from the Community Language Learning Method in mind:
“The students’ native language is used to make the meaning clear and to build a
bridge from the known to the unknown. Students feel more secure when they
understand everything”. (Larsen-Freeman 2000, 96).

We continued working this way during the semester. As time went on, students
wanted more and more of this work on English because they felt secure. The
fifteenth principle of Community Language Learning was always present:
“Students learn best when they have a choice in what they practice. Students
develop an inner wisdom about what they need to work. If students feel in
control, they can take more responsibility for their own learning.” (LarsenFreeman 2000, 97).

Several times I met my students practicing the dialogues we had generate as I
walked down the halls of the school; they also talked to me in English practicing
the little conversations that were constructed in classes. I could see that English
was not as distant as they thought it was. Students could see how practical
English could be. At the same time, they were able to understand that they had
to spend some time studying in order to improve their speaking and
understanding; otherwise, they might remain at just the most basic level. Every
time we practiced I saw students becoming more aware of the value of these
conversations as part of their learning. They actively tried to help in the
12

construction of a better dialogue. These attitudes made me see that the objective
of this activity was accomplished: Students will be able to express themselves in
short dialogues in English.

When we had generated and practiced a large number of sentences, it was time
for evaluation and I explained to the students that I had to evaluate the classes. I
developed exams on the sentences that they had suggested we learn in English.
When I graded the exams it was a very nice surprise that most of the students
got the best grades that I had ever had in my groups. I returned the graded
exams to students, and I observed some of the most grateful reactions on the
part of my students. They felt so good, so proud and so secure because of their
performances. I could see that in many students it was a very good reaction
because they could feel the pleasure of not only getting good grades but also of
feeling successful with this tangible acknowledgement of their personal results.
Some of them expressed this to me: “I have never had 100 on an exam, so I can
do it”. Another positive thing that I observed was that some of them had more
respect for themselves because of the grade. One students reaction in particular
makes me feel so good; he was always quiet and he never wanted to participate
in class. He always tried to hide from everybody. From this day when he got his
grade he wanted to participate in class, he raised his hand every class, and he
wanted to come to the board. Other attitudes also showed the development of his
personality in a very positive way. Other students told me that they would not like
to get bad grades in the future because they feel so good getting good grades,
and they have proved that they could do it.
13

I concluded the semester thinking a lot about the basic principles of CLL and
keeping in mind two assumptions of the Community Language Learning Method:
(1) “ ‘Learning is persons’, which means that whole-person learning of another
language takes place best in a relationship of trust, support, and cooperation
between teacher and students among students;” and (2) “ ‘Learning is dynamic
and creative’, which means that learning is a living and developmental process”
(Larsen-Freeman 2000, 105). At the end of the semester my students improved
their performance in other subjects as they told me several times. They always
wanted to get better grades. They said, “If I can get 100 in English, I can get 100
in other subjects”. These comments always make me feel proud of my students
because they have a great potential to learn, and they know that they can do
better if they want to.
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CHAPTER FOUR

MAKING A MAGAZINE: ENGLISH EDITION

This activity emerged from my thoughts that the students’ work could be read by
other people outside the class. Students worked hard in classes in order to follow
the writing assignments that the program asks for, and the works they wrote were
read to the students of the group and to me the teacher. I thought that these
pieces were good enough to be read by other people. And I thought about the
possibility of publishing an English edition of the students’ annual magazine. I
talked to the students responsible for the Magazine, and they liked the idea. I
would provide the writing material from my students and they would get the
advertisers to place advertisements in order to pay for the edition, as well as
generate some extra money for their year-end ceremony.

This was started when the semester had already begun, so this activity was an
extra one in my lesson plan. I talked with the students who were excited about
writing their pieces. I told them that if these were good enough, they would be
selected to be included in the magazine.
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I myself had to figure out how I was going to organize these activities and make
my students feel comfortable and not complain because only a few pieces would
be included in the magazine. I kept these concerns in mind. If my mission was to
understand my students’ language learning process and be able to help them
comprehend their own potential, I would have to look at the learning process
itself and the concepts involved in this process. I decided to use strategies that I
would implement according to my students’ needs.

With reference to process, Brown (1994, 104) states, “All human beings engage
in certain universal processes. Just as all we all need air, water, and food for our
survival, so do all humans of normal intelligence engage in certain levels or types
of learning such as those defined by Gagne (1965, 58-59). We universally use
principles of transfer in the process of learning and retention. Process is
characteristic of every human being.” This concept helped me better understand
the way to work with my students.

I consulted other studies that focus on style and strategies as quoted below.
Style is a term that refers to consistent and rather enduring
tendencies or preferences within an individual. Styles are those
general characteristics of intelligence functioning (and
personality type, as well) that especially pertain to you as an
individual, that differentiate you from someone else. For
example, you might be more visually oriented, more tolerant of
ambiguity, or more reflective than someone else. These
examples would be styles that characterize a general pattern in
your thinking of feeling. Strategies are specific methods of
approaching a problem or task, mode and manipulating certain
information. They are contextualized “battle plans” that might
vary intra-individually; each of us has a whole host of possible
ways to solve a particular problem and we choose one –or
16

several of those in a sequence- for a given problem. (Brown
1994, 104).
This information was valuable for me to continue with my activities. First of all, I
was encouraged to motivate my students to follow and respect their learning
styles. Secondly, this information enabled me to understand and comprehend
my students’ learning process. Thirdly, it let me know that I was on the right track
observing my students doing their own task well and enthusiastically, using
several of the learning strategies suggested by me.

Knowing that language is a cognitive skill, we teachers have to always be aware
of what is happening to our students, and how they are progressing in their
learning process. Experience and research have taught us that we have to
provide them with different activities and varied kinds of situations where
students can apply what they are learning. Needless to say, there are several
methods and approaches which a teacher could draw from in order to facilitate
the way students learn, increase their performances, and reach the final goals.

I continued with my classes and gave out writing assignments, while keeping
students informed about the plans for the magazine. We were going to provide
the written material in order to publish an English edition of the annual magazine.
They were very enthusiastic, and in the regular writing activities we selected the
better pieces. Students understood very well that it was going to be impossible
for all of the writing to be in the magazine. Only the best ones would appear.
They proposed a way to select the best pieces in each class so every class was
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like a parliament organized to select the best pieces. During the semester we
were doing different activities that were presented in order to complete the
material needed, and cover the different sections of the magazine.

I was also working very hard with students correcting the drafts of the best
pieces. Sometimes they were desperate about the writings because they had to
rewrite the article several times until it was correct. When the article was ready to
be printed, they noticed the difference and they understood the effort required in
editing. This work required me to work closely with each student. “ …teachers
need to recognize and understand a multiplicity of cognitive variables active in
the second language learning process and to make appropriate judgments about
individual learners, meeting them where they are and providing them with the
best possible opportunities for learning.” (Brown 1994, 125).

The sections of the magazine were: general interest, humor, and some
entertainment sections. We included dreams, poems, a horoscope, a biography
etc. The cost of the magazine was more than what had been planned. The
students were very worried, and I donated the money they needed to publish the
magazine and have it ready to sell to students and the community before the end
of the semester.

The students were very respectful to everyone who did not have his/her writing
selected for publication. The ones who were selected asked not to include their
names on the articles in order to be more discrete, but just their initials and their
18

class. This was a wonderful gesture on their part and very emotional because it
seemed that it was a contribution from the group and not just one student. This
was a collaborative project which let people know that they were very organized
and had a very good class group. At the end I observed very positive changes in
the students. All the students from the groups who collaborated on the magazine
felt as if they were a representative from their group, so I could say that it was an
extra objective that was reached while undertaking this activity. Students wrote
more fluently with more interest than in any other semester. They really enjoyed
thinking about what they were going to say to another person who was going to
read the magazine.

The students were very engaged in learning in their English class. These
students are now enrolled in the next semester and when we meet each other
they still remember what they were doing in our English classes, and they say
that those kinds of activities will be so useful for their next studies. These
comments make me feel satisfied because I was able not only to motivate
students to learn English but to provide a way for them to attain more self
confidence in their other studies. It was worthwhile doing this.
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CHAPTER FIVE

CHRISTMAS FESTIVAL

When the semester began and we were working hard in classes, I could see the
difficult part of the learning process for the students. They always have problems
speaking English and more problems when they have to do it in front of other
people outside of the class. I was thinking a lot while observing the behavior of
my student and I decided to propose an activity for the end of the semester. I
added these particular objectives to my lesson plan:
1. At the end of the semester the students will have a positive attitude to
speak English in front of different people outside their classroom.
2. Students will have the opportunity to express themselves in English on
topics that interested them.

It was the middle of the semester and students have to begin preparing to give
an oral presentation so I decided to organize a Christmas Festival at which all my
students from the third semester would perform by presenting a monologue or
dialogue and skit. This presentation would be what ever they wanted to do in the
form of a skit. They could recite a poem, present acrostics, tell some jokes, read
a letter, act out or read a tale, sing some songs, etc. Students from the three
groups in the morning and the four groups in the afternoon agreed to perform. At
20

the beginning they were a little confused because of their fear of performing in
front of other students and also from memory. We started researching what kind
of things could be done in a Christmas Festival using their knowledge and
working with their ability to memorize or hold things in their memory.

I thought that it was important to understand the students’ learning and how
memory plays a role in the process of learning and learning styles. “Anderson
(1983,1985) distinguishes between what we know about, or ‘static’ information in
memory, and what we know how to do, or ‘dynamic’ information in memory. All
the things we know about constitute declarative knowledge, and things we know
to do are procedural knowledge.” (O’Malley and Chamot 1990, 20). It is crucial to
clarify these terms: “Declarative knowledge is maintained in long-term memory in
terms of meaning instead of precisely replicated external events” (O’Malley and
Chamot 1990, 20). And the “…procedural knowledge such as language
acquisition is acquired gradually and only with extensive opportunities for
practice.” (Anderson 1983, 1985). Having these terms clearly in mind, I planned
this activity for the students.

Doing their research students had what they were going to do clearly in mind.
They asked to work in teams of two, three or four, and I agreed. They brought
their material to class and we selected what skit each team was going to perform
in order not to repeat the same type of skit. The necessity to present their
materials in front of other groups from the same semester was an incentive to do
their job better. This was what happened in every group. This was the only time
21

that students were going to do something together, so for many of the students
this was going to be the introduction to the other groups and they would meet all
of the other third semester students.
I scheduled fifteen to twenty minutes in every class to help students with their
decisions about what to select for their presentation and how to perform the skit.
Some students wrote their own material because they preferred to be original;
others used existing materials and made some changes such as setting a poem
or a story or an essay to music. Every time students made changes, I saw the
enthusiasm with which they did so; I gave them freedom to prepare their own
presentations.

We established very strict rules for every team because it was difficult to provide
help and also control all the activities of the ten to twelve teams in every group
given the minutes scheduled for every class. At the same time that students were
practicing pronunciation and performance, we had to plan how to decorate the
auditorium and send invitations to the principal and teachers in the school.
Students wanted to invite many people, but we had to restrict the number of
guests because of the space limitations. The auditorium could have no more than
200 seats and there were 180 students, so we had only a limited number of seats
for guests.

Because they wanted every team to decorate a specific area, we had to assign
this work as well. We decorated the walkway to the auditorium, the entrance and
the auditorium itself. Students wanted people to feel it was a Christmas event,
22

their own Christmas Festival. I established student responsibilities for the whole
event. Some students were responsible before the event, others during the
event, and others after the event. Students helped with the clean-up after the
event. At the end of the Festival students offered Apple Cider Tea that I got for
them. For some students, this was the first time that they had tasted this tea.
The entire day became a collaborative effort from very early in the morning,
trying to have all things in order by the time of the event. The Festival took place
in the morning and then again in the afternoon with different groups. Some
parents were involved in some activities because they helped with the
decorations.

One of the issues that I worked so hard to overcome was that some students did
not want to present their skit because they had never had a presentation in any
other subjects before. I talked with them and invited them to do it as a part of the
class. At the beginning they said “no” immediately, but we discussed their
reasons and one day they said, “Well, but if I forget everything, what I am going
to do?” I suggested placing a chart nearby for support so if they forget what came
next they could rely on the chart and read it. They felt so secure and they said,
“In this way, we can do it”. Their attitude was very positive and they asked many
times to be coached on pronunciation and how to improve their presentations. In
addition to their dialogs, some students added a musical background and songs
using various musical instruments. This came as a surprise to other students
because they did not know that many of their classmates played musical
instruments. They came to know more about each other that day.
23

They day of the festival was a great one. We had the festival after classes and
some teachers attended, and students felt very happy because they knew their
teachers would find out about their abilities. Everything was a success. It was
very tiring, but very satisfying. The next day I set aside class time to reflect on
the festival, and everyone expressed only positive comments about their
performances. The most important thing was that students said that this activity
would be very helpful not just for English class, but for other classes as well.
They said that if we can do this kind of thing in English, we can do more in
Spanish. So this made me feel satisfied and I corroborate that “…teaching should
be subordinated to learning” as Gattengo points out in the conclusion of his
method Silent Way, (Larsen-Freeman 2002, 70) I use this important sentence to
refer to students who can make choices in order to learn.

My objectives were all achieved and even went beyond my expectations. This
activity was very motivating to students and they themselves were really
responsible for their learning process. The entire Festival process helped to
provide my students with a feeling of physical and emotional self confidence that
enabled them to concentrate more fully on the subject matter. They were
completed engaged. Their contributions to their classes with their presentations
and their active participation in all facets of the festival helped these students to
shine and demonstrate their abilities. Indeed, they made very positive progress in
their English, while also learning more about themselves and each other.
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The opinion of the teachers and administrators who attended the Festival helped
to give English classes a better status than before. They expressed that they
have never seen students in the audience remain as quiet in a festival as they
did in this one. All the students participated and they knew how to do it and they
performed on their own. The presenters captured the attention of the student
audience during the whole performance. They were very respectful and very
quiet waiting for the next part. They were pleased listening to the student
presentations. They felt that it was just fifteen minutes but it was really a sixty-five
minute event. They did not feel the time pass by. When I heard this, I felt very
satisfied that my students had, indeed, completed the objectives of the Festival.
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CHAPTER SIX

CONCLUSION

I could say that every moment devoted to these activities was very important for
the students’ learning process, but there were some situations that I was very
worried about. Many of my students worked part of the day and they did not have
time to do homework, so I had to adapt the daily lesson plans for every class
depending on their compliance with completing their homework. I thought that by
doing most of the work for these extra activities during class time students would
have less work to do at home. This sometimes became difficult because every
group has from 35 to 60 students. The fifteen to twenty minutes that I scheduled
to do these extra activities constituted a very busy time in the classroom. These
were some of the contextual conditions impacting my students.

In the lines that follow, I describe my observations about my students’
performance and improvement by the end of the school year.
1. Shy students acquired more self confidence because of the environment
that they had in class, and the collaborative work that was practiced during
these classes.
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2. Serving as an integrated program, the combination of writing monologues
and dialogues, presenting them in the classroom and then presenting
selected ones in the Christmas Festival contributed to the students’
progress in learning English.
3. The practice of writing drafts and re-writing and polishing them for
publication in the magazine not only served to improved their written
English skills but also introduced them to the necessary process of editing
for publication.
4. As far as their progress in spoken English, the Christmas Festival was the
culmination of a great effort by the students and intensive guidance me as
the teacher. I needed to convince and motivate students to speak in front
of different people outside their classroom the intent was not to develop
great oratorical skills, but to enable students to overcome the fear they
feel speaking in English.
5. The students’ requests for coaching in pronunciation and in performance
resulted in great advances in speaking as a result of acquiring more self
confidence and feelings of ease while getting respect from others
students.
6. The students’ requests to make their own decisions of which skits to
present in English led them to see the possibility of expressing themselves
in English on topics that interested them.
7. By doing these students skits, they learned that there is a very real effort
required on their part to improve and polish their English skills.
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8. The selection of a general topic focusing on American customs in
comparison to Mexican ones made students feel themselves to be
participants in a global setting while enhancing their knowledge of another
culture and, indirectly, leading them to re-examine their own.
9. These students’ strong efforts and their desire to make a good or better
performance led them to obtain higher grades on their quizzes and
examinations.

Drawing on the success with the Comparison of Customs that I had with
students, I presented this activity as the culmination of my studies at the School
for International Training as a professional demonstration/workshop in the
Sandanona Conference. I invited English teachers, who attended my Sandanona
demonstration, to make a little exercise of what they could do with this interesting
activity with their own students in different multicultural classes or even in a
culture class like mine.

The results I have listed above were made possible by my students’ active
participation with my daily guidance. I needed to play an active role in the
students’ language learning process. They learned to do collaborative work in the
hardest of moments. The students who had fewer problems with their tasks
helped others, with my support in some time consuming details. Having a
consistent plan was another essential part of engaging my students. All students
should feel safe in the learning environment. I say that it was not always easy to
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organize and direct these activities. It took time, persistence and dedication to
master every element so as to complete every activity.

Learning a second language is an exciting opportunity and should be an
enjoyable experience. Comparison of Customs made it possible to choose a
range of experiences for learning the English language. My goal always was and
continues to be to make the challenges of learning another language less difficult
for my students. Students became active participants in their own learning
process while they came to comprehend that they had a great potential for
studying and learning.
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